TEIbHOMY KOHLIENITyaJbHOMY aHAU3y U B OOBEIMHEHUH C MAaTEMaTUYECKUMU U JIMHTBUCTH-
YEeCKUMHU KOHLETIMAMHU CTaTh (yHAAMEHTAILHOW KOMIIOHEHTOM 0011ero oopasoBanus [2].

Jliia Hamiel pecryOJuKU O4YeHb BaXKHO, YTOOBI yJallluecs, KOTOpbIE yepe3 HECKOJIbKO
JaeT OyAyT >KUTh B MHUpPE, TOJHOCTBIO MOAKIIOYCHHOM K MHTEPHETY, ObUIM IPaMOTHBIMH B
TEXHUYECKOM IIJIaHe, YMENIU OOLIAThCS ¢ KOMIBIOTEpAMU M MalIMHAMHU HA UX «MAIIMHHOM
SI3BIKE.

B 2016 rony B Pecnybnuke bemapych mo mHMIMaThBe KOMITaHUK-pe3uaeHToB [lapka
BBICOKMX TEXHOJIOTHH mpu yyactuu anmuHuctpauuu [IBT u mognepxke MunuctepcTa 00-
pa3oBaHUs CTAPTOBAJl COBMECTHBIN 00Pa30BaTEIbHBIN MPOEKT 10 O0YYEHUIO IKOJIBHUKOB 2-6
KJIACCOB HaBBIKaM NIporpaMMupoBaHusi B cpeae Scratch. IIpoekT opueHTHpOBaH TakXke Ha
yuuTenei nHQOpMAaTUKH U Ha yuuTellel HauaabHbIX KJIacCOB.

WuctutyT MHPOPMAITMOHHBIX TEXHOJIOTUH MOANEepKal JaHHYI0 MHULMATHBY U CTall
AaKTHBHBIM YYaCTHUKOM IpoekTa. B aBrycre Ha 6aze oOpaszoBarensHoro rearpa [IBT na 6e3-
BO3ME3HOH OCHOBE YCHEIIHO MPOIUIM O0y4eHHUE, MOMYyUYHIId CTaTyC CePTH(UIMPOBAHHBIX
TPEHEPOB M BOILUIM CETEBOE COOOIIECTBO MperojaaBareieil Ha clenuaibHOM HHTEpPHET-
wiomaake Scratch.by 2 corpymauka MUT BI'YUP. B cenrsiOpe oOBsiBI€H TEpBbId HAOOp
yUanmxcs
4-6 K1accoB Ha Kypc 1O MPOrpaMMHUPOBAHHIO B cpezie Scratch.

CuutaeM BO3MOXKHBIM MPEUIOKHUTh CO3/IaTh CHEIUANBHBIN KypC MOBBIIICHUS KBaJlH-
dukanym st 00ydeHus yduTeseil nHPOPMATUKH HAYalbHBIX KJIaCCOB, BO BPEMs KOTOPOTO
poBecTH anpobaiurio U oTpaboTaTh METOJIMKH MPETOoAaBaHMsl OCHOBAM MPOrPAMMHUPOBAHHUS
B cpene Scratch.
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The present article covers the main methods, used while teaching dialogic communica-

tion for future economists. The most functional methods for dialogic teaching are con-

sidered. The arguments proving the efficiency of these methods are given.
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1. Introduction

The key task which every language teacher confronts is to teach students to communi-
cate freely, to establish contacts with overseas partners and to express their thoughts fully and
coherently in a foreign language.

Hence, forming language ability and skills aimed at professionally oriented dialogic
communication is an extremely important movement line while preparing students studying a
foreign language at colleges or Universities of non-linguistic direction. We mean here com-
munication which can arise out of direct contact with specialists from other countries [1, 23].
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Thus, from the very first teaching hours, the purpose of each lecturer is to train future
professionals to exchange views, thoughts, ideas freely; in addition, this skill helps to over-
come a language barrier, as it is one of the main difficulties which students studying foreign
languages face. Dialogic communication makes lessons more informative and live as every
student is constantly involved in a speaking process and thus, has more opportunities for
speech practice. Students start feeling less constrained as they usually feel when making a
monologic speech before the audience. At the same time, a lecturer has a possibility to super-
vise the speech practice of every group, to direct it at the proper time, to correct and to pay
attention to the students’ mistakes, to give guidelines.

2. Dialogue communication teaching methods

Let’s consider some approaches which are used by our lecturers while teaching dialog-
ic communication. In methodological sources there are three different approaches determining
the role and place of a dialogue.

First of all, a dialogue is considered to be a means of learning a foreign language (or
language material). Secondly, it is believed to be an organization form of educational process.
Thirdly, it is one of the kinds of speech activity which students need to master in a teaching
process. The role of a dialogue in getting of language material is great, and this must be taken
into consideration while organizing and planning our classes. But as far as non-linguistic Uni-
versities are concerned, here a dialogue is mainly considered as a kind of speech activity
which should be acquired while learning a foreign language. We teach all kinds of speech ac-
tivity to our students, and they are speaking, reading, listening comprehension and writing.

As our task is to teach a foreign language as a means of communication and which is
also a first-priority target of a communicative method, so, correspondingly, we teach how to
express ourselves both in the form of a dialogue, conversation as well as in the form of a mo-
nologue. Both a dialogue and a monologue have the same aim to express feelings, to give
opinions, thoughts, to react to a message. But at the same time, the key difference of these
two forms is in the way of speech direction. Considering a dialogue, we mean a contact of
two or more people who exchange and express their ideas to each other. Here, it’s appropriate
to state such goals as to learn to make an inquiry, to introduce clarity into something that is
not clear, to establish contacts, to express agreement or disagreement, to articulate the deci-
sions and conclusions which are taken. But if we speak about a monologue, we note its totally
unidirectional mode. In whole, a monologue is a new information reproduction, it’s an at-
tempt to persuade, to assess events, actions etc.

A dialogue, on the contrary, is not so extensive, as it’s supplied with the generality of
the situation and the mutual exchange of thoughts. These factors lead to supplementary diffi-
culties while conversing with a partner [2, 112].

Thus, we come to the conclusion, that the main components in a dialogic communica-
tion are contact establishment, the ability to pick up the information, to come to an agreement
about something, to make a request, to react to a message, to exchange ideas. After all, the
achievement of our goals depend on these elements. Moreover, all the above-mentioned di-
alogic skills are in full conformity with other linguistic components.

A sentence is something we start our dialogue or monologue with. We mark out narra-
tive, interrogative, imperative sentences. Establishing a contact and conversing we use a lot of
interrogative sentences. We also combine different sentences, asking questions and answer-
ing, using imperative sentences.

As for approaches to the teaching of dialogic communication, it’s reasonable to use
deductive and inductive methods. Thus, using a deductive approach we start with a dialogue
pattern and consider it as a structural and prosodic standard for creating similar ones. A dialo-
gue pattern is a dialogue complex, it consists of several dialogic unities. We refer systematic
dialogues to them in which the key phrase can be supplemented with indication of time, place,
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conditional sentences etc. We start teaching a dialogue pattern with listening to it, learning it
by heart, modifying its lexical units, practicing its elements and, finally, reproducing it. Thus,
our dialogue is learnt from “top to bottom”, from prosodic and syntactic blocks to its elements
[3, 79]. The way from a dialogue pattern to its elements leads to overlearning in that correla-
tion in which the elements are used in a dialogue.

Speaking about an inductive approach, we mean learning the elements gradually com-
ing to dialoging on the basis of a speech situation. From the start, this approach directs our
students to interaction which is the base of dialogic communication, as well as to the im-
provement of communication skills.

Using a dialogue pattern helps a lot when we try to develop primary skills. 1t can also
be used as a model for imitation. According to the inductive approach, preparation for the
conversation includes the following:

1) improvement of psychic mechanisms of dialogic communication;
2) skills formation of language material usage;
3) ability to interact with partners within internal and external speech situation.

Dialogic communication abilities and skills are based on a definite speech material,
typical for this kind of activity. That’s why, methodological ways used for teaching profes-
sional lexical units must be interspersed in teaching of dialogic communication [4, 41].

Let’s consider the most functional methods for dialogic communication teaching:

1. The method is named “information gap”. The “information gap” exercises may have dif-
ferent forms:

a) Text gap (the same texts or extracts are offered on the cards to the students, but the details
which are included in one card miss in the other card and the partners need to fill in the miss-
ing details asking questions).

b) Belief/opinion gap ( due to this method, the focus of communication is made on the natural
differences in experience and points of view, thus, students need to come to the common con-
clusion). While using “information gap” students are offered to complete the tables with the
missing information communicating with each other (without showing it to the partner) [5,
21], [6,54].

2. Role play method is a kind of educational communication. It is planned and organized to-
gether with the theme and roles, which are distributed among the students. Role play helps to
acquire social skills of communication.

3. Questionnaires. Questionnaires are an effective way to stimulate communication and can
be easily applied to any theme.

4. The method of language games and quizzes. As an example of a language game we can
give a crisscross game. Its objective is drilling on making up questions. The students are sup-
plied with two cards, one card contains interrogative words, the other card is blank. The group
is divided into two teams and with the help of these words students keep asking about the text,
which was read or listened to before. If the students make up correct sentences they put a
cross, if the other team gives correct answers it puts ouths. The winning team should be the
first to put three crosses or three ouths.

3. Proof of the given methods efficiency and conclusion

At the beginning of the teaching process, the first year students were asked to com-
plete the questionnaire. The goal of it was to find out whether it was easy for them to start
conversation and to request the necessary information in a foreign language. The students
were asked to evaluate it due to the ten-point system. The lower line on the graph shows the
initial students’ valuations. During our classes, for three months, while studying the theme
“Brands”, the methods improving the dialogic communication skills were actively used. The
methods of “information gap” were used in particular, the role play “breaking into the mar-
ket” was developed and carried out, questionnaires were frequently used. First of all, we’d
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like to note that students started to speak faster and, as a result, the quantity of groundless
pauses have reduced. The students’ motivation has increased considerably. It can be explained
by the interest that students experienced towards the material. Besides, the usage of the above
mentioned methods also contributed to the creative and intellectual students’ potential. Three
months later another questionnaire was held. The results are also given on the graph and they
are higher. Taking into account the results, we come to the conclusion that an effective plan-
ning and using methods aimed at overlearning of dialogic communication skills stimulate stu-
dents’ motivation, increase their classes satisfaction level, make them live and energetic.
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Thus, summarizing all the above mentioned information, we’d like to highlight that
these methods help to stimulate students’ interest towards the learning of a foreign language.
Using these methods, we were able to achieve the following results:

- to increase classes efficiency, students’ motivation and enthusiasm via active in-
volvement in the communication process;

- to develop professional and communicative competence, to establish emotional con-
tacts between the students;

- to develop resuming skills, skills necessary to make decisions and to bear responsibili-
ty for them.

Taking possession of professional communication skills will help our students, future
economists, to show themselves in a more advantageous way and to find a decent job, corres-
ponding to their requirements.
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VIK [378.147:004.738.5]:316.472.4
OIIBbIT BI'YUP B IPUMEHEHUHU ITOAXOJA CMEINAHHOI'O OBYUYEHUSA J1JIA
MNOBBIEHUSA DOPPEKTUBHOCTHU YIIPABJIEHUA ITPOUECCOM OBYYEHUSA
1. A. ITAPXOMEHKO
Yupeorcoenue obpasosanus «benopycckuii 2ocyoapcmeeniviti yHusepcumem uHpopmamuxy u
DPAOUOSIEKMPOHUKIUY

JlanHas paOoTa onuchIBaeT onThl Kadeapsl MHxeHepHO! NCUXO0JI0IMH U SPrOHOMUKHU

(bakynpTeTa KOMIBIOTEPHOTO MPOEKTHpoBaHusa benopycckoro yHuUBepcutera HHPOP-

MaTHKH ¥ PAJUO3IEKTPOHUKHU B IPUMEHEHHUH MOAX0a CMEIIEHHOro o0ydeHus. Pabo-

Ta OIMCBHIBAET KOHKPETHBIN ONBIT 3KCIEPUMEHTAIbHO BHEIPCHUs MOIX0AAa CMEIlIaH-

HOro 00yueHMs B paMKax MpernojaBaHus JUCUUIUINHBI «AHXeHepHast Cuxo(pu3noio-

TUs» IS CTyIeHTOB 1-ro Kypca. Coueras 3J€KTPOHHOE U TpaJULMOHHOE 00y4YeHHE B

ayIUTOPHSIX MBI TAKKE 3aJCHCTBOBAIN pecypc coumanbHbix Menua: Vkontakte, You-

Tube, unctpymentsr Google, KOTOpbIC AaTK MOJIOKUATSABHBIN SPPEKT B ONTUMH3ALUH

yIIpaBJIEHUs IPOLIECCOM O0yUYEHHUS.

Knrouesvie cnosa: counanbHble Meaua, CollMallbHbIE CETH, 00pa3oBaHue, yIIpaBiIeHHUE
00pa3oBaTebHBIM IPOLIECCOM, MHHOBAIIMU, CMELIaHHOE 00yUeHHE.

1.1. Bsenenme

Ceroansa HaOr0/1a€TCSI BCECTOPOHHEE MAacCOBOE BHEIPEHHE MH(DOPMAIMOHHBIX TEX-
HOJIOTHH BO Bce cepbl 0OpazoBanus. Bemayineit niensio nHGOpMaTH3aMKA CUCTEMBI 00pa3o-
BaHUs SBJISIETCS MPEBPAIEHUE COBPEMEHHBIX MH()OPMAIIMOHHBIX PECYPCOB M MHPOPMALIMOH-
HO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHI B pecypc oOpa3oBaTelbHOIO IMpoliecca, 00ecneynBaro-
mui GopMHpPOBaHHE KAaUECTBEHHO HOBBIX pe3yibTaToB oOpazoBaHus. Ilossnenue nunpopma-
[IMOHHO-KOMMYHUKALIMOHHBIX TEXHOJIOTUI HE MOIJIO HE MOBJIUATh HA U3MEHEHHUE CTPATErHH
yIpaBiieHUs] 00pa30BaTENbHBIM YUpPEXKJICHHUEM M TpeOyeT He3aMeUIMTENIbHBIX aJeKBaTHBIX
M3MEHEHUH B CTpaTerusx yHpaBiieHUs 00pa30BaTeIbHBIM MPOLIECCOM. DTO O3HAUYAET, YTO He-
00XOJMMBI OpraHU3allMOHHbIE U3MEHEHHs 110 BCEM HAIpPaBJIEHUSAM JEATeIbHOCTH 00pa3oBa-
TEIBHOIO YUPEKICHHS, 00eCIIeunBalOIe BBEICHUE COBPEMEHHBIX TEXHOJIOTUH B CUCTEMY
y4eOHOH, BOCMHUTATENbHON, METOJIMYECKON U yIpaBIE€HUYECKON IesTenbHOCTH, (HopMupoBa-
HUe HH(POPMALIMOHHON 00pa30BaTeNbHOM Cpelibl yUpexKIeHUs.

Bbonee necsatu ner Hazan benopycckuil rocy1apcTBEHHbIN YHUBEPCUTET HHPOPMATUKU
u paauosnektporrku (BI'YUP) nepseiM B PecniyOnmke benapych mpemioxuna nmporpaMMel
nucTaHuoHHOro oOydenus. BI'YUP nocTtossHHO BHEAPSIET HOBBIE TEXHOJIOTHUHU ISl peann3a-
UM pa3iinYHbIX 00pa30BaTENbHBIX IPOTPAMM.

C KaXxJpIM rojIoM Bce 00JIbLIE CTYAEHTOB HAUYMHAIOT CBOIO MPO(eCcCHOHAIbHYIO Kapb-
epy, CoBMemas ee ¢ Yy4eOHOM JesaTelbHOCThIO B yHHMBepcurere. HMHpopmannoHHo-
KOMMYHHKAIIMOHHbIE TEXHOJIOTUH Pa3BUBAIOTCS C HEBEPOSTHOU ckopocThio. [loaToMy, ecnu
MOJIOJION CTICIUAIIUCT X04eT OBITh MPO(EeCCHOHAIOM U 10 CBOMM KOMIIETEHIIUSM COOTBETCT-
BOBaTh 3allpOoCcaM phIHKA, EMy HE0OOXO0/IMMO COBMeIaTh 00yYeHHE U Kapbepy, a TAKKe pa3BU-
BaTh B ceOe HaBBIK K OOy4eHMIO B TeUeHHM Bcel >ku3Hu. [Ipennaras pasnuunbie oOpa3oBa-
TeJbHBIE MPOrPaMMBbl, Mbl HE MOXEM HTHOPUPOBATH 3TU Ba)KHbIE MOMEHTHI COBPEMEHHBIX
peanuii. [loaToMmy HaM HEOOXOIMMO TpeaIaraTb COOTBETCTBYIOIINE HMHHOBALIMOHHBIE, KaK O
METOJIMKE, TaK U 10 COJAepXKaHUI o0pa3oBaTeIbHble IPOrpaMMbl ¢ MAaKCUMAJIbHBIM HCIOJIb-
30BaHUEM pecypca HH()O-KOMMYHUKALMOHHBIX TEXHOJIOTHH.
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