CTOSITENIBHOCTh M aKTUBHOCTh Y4YacTHs B 00pa3oBaTeNbHON NEATEILHOCTH W TMPHOO-
pETEeHUs COLMAIbHO-KYJIBTYPHOI'O OIbITa, IPEIOCTABICHUE MTpaBa BbIOOPA, CHATHE JaB-
JIeHHUsI aBTOPUTETOB, NOO «CBOOO/A €CTh HE CO3/aBaeMOe KEM-TO OKPYXXEHHUE, HE 3a-
JTAHHOCTH, a 11eJIb ¥ HEIIPEMEHHOE yCIIOBHUE 00pa3oBaTeIbHOrO mpoieccay [3, c. 5]; un-
TEePEChl U CIOCOOHOCTH, OJArONMpHsITHOE PACTOJOKEHHE K WHIUBHAYATHHOCTH, TPHU3-
HAaHUE €€ 3HAYMMOCTH; MCIOJIb30BAHNE WHHOBALMOHHBIX (POPM BOCHUTAHUS; HAIUYUE
SICHOM KOHEYHOM LIEJIH B ITPAKTUKE CAMOCTOSTEIIbHON TBOPUYECKOU AEATEIIHBHOCTH.

HaGnronenust 3a TBOpUECKOM AESITENIbHOCTHIO JIMYHOCTH MO3BOJISIOT TOBOPUTH O
CIIEYIOINX TOJIOKEHUAX: CPEeIr IMOKazareiae TBOPUYECKOW JTUYHOCTH 0C000€ MECTO
MPUHAJICKUT TBOPUYECKOW AKTUBHOCTH M WHHIIMATUBE; MAKCUMAJIBHOW aKTHUBU3ALUU
TBOPYECKOTO TMOTEHIIMAJa CIOCOOCTBYET NMPUMEHEHHWE AaKTUBHBIX ()OpPM M METOJIOB
paboThl; BKIIOYEHUE B TBOPUYECKYIO JEATEIBHOCTH MO3BOJISIET MAKCUMAJIBHO BBIPa3UTh
CBOIO MHJMBUAYAJIbHOCTb, PEAJIN30BATh TBOPUECKUHN MOTEHIIMAI, SIBISETCS UICTOUYHUKOM
AKTHUBHOTO MMOJTYYEHHS] HOBBIX KOMIIETCHIINI U Pa3BUTHUS TUYHOCTH.

HecoBepiiieHHOCTh MeAaroru4eckoro MHCTPYMEHTapusi, OTCYTCTBUE YETKUX Ha-
YYHO-TIEJATOTHYECKUX OPUEHTUPOB IO PA3BUTHI0 TBOPYECKOrO MOTEHIMANa, a TaKKe
HEJIOCTATOYHOE MEeToInueckoe obecneueHre 3(hPEeKTUBHOTO UCTIOIB30BAHUS pa3BUBAIO-
IIEro MOTEHIHAIA TBOPUYECKOU NEATENBHOCTH BEAYT K TOPMOKEHHIO TBOPUYECKOTO pa3-
BUTHS, UMEHHO MTOATOMY BOCHUTATEIbHAS JIESITEIHHOCTh JOJKHA OBITh HaIpaBieHa Ha
pelieHrue 3HAYUMOM JIJISl MEJarori4ecKoil HayKh M TPAKTUKH TPOOJIeMbl pa3BUTHUS
TBOPYECKOW JINYHOCTH.
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ABILITY TO STUDY INDEPENDENTLY - SIGNIFICANT
PREREQUISITEFOR THE QUALITY OF STUDIES
MILDA ILCIUKIENE, JANINA MORKUNIENE
Kauno kolegija/ University of Applied Sciences, Kaunas, Lithuania

Abstract. Time for individual studies takes a big part in the higher education
studies. After the implementation of the student focused model of studies the student
ability to study individually and his responsibility for the achievement of learning
outcomes is one of the major provisions for the studies. The research results at Kauno
kolegija revealed the periods of the intensive individual learning of students and
compared the real time for independent studies to the time allocated for the self-study
work in the study prgrammes. In summary it is possible to say that the development of
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individual learning promoted during the studies is a very important skill for future
professional activities, because it helps to adapt to new situations and to learn to plan
their time, creates preconditions for lifelong learning and continuous improvement.

Introduction. Various international documents and the research works
emphasize that studies in the higher education should be based on on individual student
learning, because such way of learning is associated with the students' responsibility for
their studies, increased student activity and improved student status [1]. However, it is
worth noting that there are some tensions between the intended learning outcomes and
the real learning possibilities during the allocated time. The researchers also observe,
that the preparation level of students who have chosen certain study programmes is
different [2], [3], [4]. Therefore, academic support for students, one of the key aspects
of which is workload planning when volumes are specified in the study programs, is
very important. Workload is defined as the time that students need to complete learning
activities — to prepare for lectures, seminars, projects, tasks and self-study assignments
and exams [5]. Rutkiené and Tendzegolskiené noted that the most problematic thing is
to calculate student’s self-study workload, which depends on the subject and the
complexity of the topic as well as the depth of the analyzed problem, student abilities,
perception of individual learning and perception of individual level of independency
while carrying out certain tasks. Zydzitinaité, Tereseviéiené [6] provided assumptions
that individual learning allows students to acquire knowledge by themselves, to develop
cognitive skills and to evaluate strengths and weaknesses by completing set learning
goals and understanding the need for the help from teachers and colleagues, in the forms
of consultation, discussion or feedback. The aim of this paper — to assess students'
ability to learn independently as significant study quality assumption.

The research results and discussion

The research results performed in Kauno kolegija in the years 2012-2016
revealed the periods of the intensive individual learning of students and compared the
real time for independent studies to the time allocated for the self-study work in the
study programmes. Since. the survey was carried out for 4 years it allowed to compare
the results of different years of students as well as their different preparation for studies.
The questionnaire survey was conducted online . The 1st phase of a quantitative
research was performed in the year 2012 (247 respondents) and the 2nd phase — in 2016
(253 respondents). The questionnaire survey of potential employers was carried out in
2016 (142 . respondents), the results of which highlighted the most significant
competencies of future employees. This work presents the comparative analysis
between the results of these two research phases, the respondents of which were the
students of the Faculty of Technologes at Kauno kolegija/ University of Applied
Sciences. The participants of the 1st research phase were distributed according to the
study programs the following way: Engineering of Planted Territory (5 %); Interior and
Furniture Desingn (18 %); Production of Furniture and Wood Produducts (20%); Real
Estate Measurement Engineering (11%); Geodesy (24%); Gardening and Landscape
Desing (22%). The respondents of the 2nd phase were distributed according to the study
programs the following way: Food Safety and Quality (11%); Food Technology (14%);
Geodesy (13%); Real Estate Measuring Engineering (5%); Automatic Control (12%);
Computer Network Administration (22%); Computer Network Administration (8%);
Infotronics (10%); Sustainable Farming (5%). The comparison of the results obtained
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from the 1st and 2nd phases showed that the respondents from the 1st phase allocated in
average 13,5 hours for the independent learning while the respondents of the 2nd phase
allocated 11,2 hours. The respondents of both phases spend most of their time carrying
out their tasks with a computer — 4,2 hours (Table 1).

Tablel. The average distribution of students' self-study time per week

No. | The purpose of students' self-study time | Time Time duration
duration hours. phase
hours. phase | Il
I

1 Reading books 2,1 0,96

2 Introduction to self-study tasks 1,8 0,7

3 Working with a computer, carrying out | 4,1 4,2

tasks

4 Task discussion in groups 1 1,46

5 Completion of tasks 4,5 3,88

6 Independent studying 13,5 11,2

The results of the both the 1st and the 2nd phases of research revealed that
students study intensively in the second half of October and December as well as in
January. It should be noted that more attention to the individual learning was given by
students who tried to achieve higher study results (<...I am planning to continue my
studies at University ...>; <..I am interested, because subjects are related to my
specialty .>. The analysis of the research results revealed the most intensive student
individual learning periods. The periods of the intensive learning of the respondents of
both phases of the research up to the middle of October are very similar and include the
interval [1,1; 2,5] hours. However, .in the midle of October the participants of the 1st
phase studied independently for 16 hours per week, while the participants of the 2nd
phase — 14,8 hours per week. Since the 1st of November until the 15th of December the
intensity of the independent learning was constant among the participants of both
phases, only the difference of the individual learning time between the two learning
phases was more pronounced from Januray 1 to January 15. (Table 2). After January 15
the intensity of the individual learning decreases, because since the middle of October
students have tests and mid-term tests, while in January students have examination
sessions.

Table2 . Student individual learning intensity during the | semester

Months, days 09 09 |10 |10 11 |11 12 |01 |01
1-15 |(16- |1- |16- |1- |16- |1- |2- |16-31
30 |15 |31 15 |30 |16 |15
The duration of 1,91 |2 2,5 |16 8 85 |9 12 |7
work

in phase I (hrs.)
The duration of |1 14 |22 |148 |72 |78 |6,7 |82 |58
work

in phase (hrs.)
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The comparison of the answers provided by the respondents from the 1st and 2nd
phase revealed that in 2012 individual studies of speciality related subjects made up 1
hour for 32% of respondents and up to 2 hours for about 26%. The time of the
respondents in the phase Il allocated for the individual studies of speciality subjects
made up about 1 hour for 5% of respondents and up to 6 hours for 15 % for
respondents. This can be explained because the changes in the study programme that
encouraged students pay more attention to the specialty-related subjects, what is
confirmed by the students' answers to open questions, such as for example, <...I see
association with specialization ...>; <... assignments include practical situation ...> etc.
Summarizing the survey results of the potential employers the most important abilities
for the representatives of the business world were highlighted. 94 % of employers who
participated in the survey identified the ability to apply skills in practice as one of the
most important life skills. They also noted other important abilities such as working in
team (87 %.) as well as individual learning (81 %.). Ability to communicate in a foreign
language, to adapt in new situations, to use information technologies and to plan were
identified by 65 % of employes who took part in the survey (Table 3).

Table 3. The most significant skills for employers

Abilities | To apply | Wor | To To speak | Adapting | To Plannin
knowled |Kking | learn |in alin new | apply | ¢
ge in|in indepe | foreign | situations | IT
practice |tea |ndentl | language
m 1y
Responses | 94 87 |81 65 65 65 61
%
Conclusions

1. The analysis of the scientific references showed that individual learning of
students is the ability of students to make decisions while choosing the correct type of
activity, to set learning objectives and to use the appropriate methods and means of
action . This is one of the most significant parameters in assessing the quality of the
study process.

2. The comparison of the time allocated for the individual learning revealed that

the dvelopment of independence during the studies as well as the time allocated for the
individual learning is a very important ability in the future profesional activity, because
it allows.the formation of such skills as adaptation in the new situations as well as
ability to plan the time. It was also observed that more time for individual studies was
allocated by those students who are seeking for higher study results .
3. Study results revealed that the individual learning is promoted by practical tasks,
specific speciality related examples provided by teachers. The survey of business world
representatives highlighted that the most important core skills such as the ability to plan,
teamwork and the ability to learn independently .
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NPUMEHEHHUE 3YMK B IMNPOLHECCE OBYYEHUSA
KAK CPEJICTBO INIOBBIIIEHUSA YCIHEBAEMOCTHU YUYAILIEI'OCS
. B. KAPITOBUMY, O. H. BUH1UYVYK
Yupeorcoenue obpazosanuisi
«benopycckuil cocyoapcmeenuvlil yuugepcumem uH@GoOpMamuKk U paouod1eKmpOHUKU»
Gunuan « Munckuii paduomexHuyeckKull Koauieotcy

AHHOTAIMs. DJIEKTPOHHBIM yueOHO-MeToanueckuil kommuieke (QYMK) sBaser-
Csl CUCTEMOM KOMIIOHEHTOB HAYYHO-METOAMYECKOr0 00ecreueHus no yueOHON JTUCIUII-
auHe. [IpumepHbIid cocTaB €ro. pas3ienoB 3aJaH HOPMATHUBHO, HO B 3aBUCUMOCTH OT
cHenu(puKy pe3yabTaToB 00YUYEeHHUs, COIEPKaHUs U METOJUKHU MPENoJaBaHUs JUCIIHI -
JIMHBI OH MOKET UMETh PA3JIUUYHYIO HAMOJIHAEMOCTb.

[IpuMeHeHne KOMIIBIOTEPOB B 00pa30BaHNN MIPUBEIIO K TOSBIIEHUIO HOBOTO MOKO-
JeHus] UHPOPMAIMOHHBIX 00pa30BaTeNIbHBIX TEXHOJIOTHM, KOTOpbIE MPOU3BEIH PEBO-
JIOIUI0 B CpPEACTBaX OOy4YeHHUs, METOAMKAaX NPEeroJaBaHUs, MOSBICHUIO MEIUAIu-
JAKTUKU KaK TEHICHIIMH Pa3BUTHUS NPUKIAIHON NEAarOruKH.

OanuM 13 coco0OB MPUMEHEHUsI MH(POPMAIMOHHO-KOMMYHUKATUBHBIX TEXHO-
JIOTUH B METOAMKE IMPENo/IaBaHus AUCLMIUIUH ABJISIETCS MCIOIb30BAHUE SJIEKTPOHHBIX
y4e0HO-METOIMYECKUX KOMIJIEKCOB.

OYMK — 3T0 3IEKTPOHHBIM KOMIUIEKC, BKJIIOYAOIIMN CUCTEMATH3UPOBAHHbBIC
y4eOHbIe, HAyYHbIE U METOJAMYECKHE MaTepHabl MO ONPEEICHHOW Y4eOHOU TUCIUII-
JUHE, METOJMKY €€ U3Y4YeHHUS CpeACTBaMU HH(POPMAIMOHHO-KOMMYHHKAIIMOHHBIX
TEXHOJIOTUA W OOECNEeUYUBAIOIIMIA YCIOBHS [IJIl OCYIIECTBJICHHUS PAa3IMYHBIX BHUIIOB
y4eOHOM AESITEIHHOCTH.

[Ipu pazpaborke DYMK cneayer mpuHMMAaTh BO BHUMAaHHE H30JUPOBAHHOCTH
ydamierocsi, 00y4aromerocs He TOJIbKO B CT€Hax yd4eOHOro 3aBejieHus. IMEHHO 1Mo3TO-
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